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It is lunchtime in a Government primary school in
Quepem, Goa. Aruna darts around her classroom, reading

of f words on various walls. She is trailed by two of her
friends, who repeat them after her. She picks up a book

from the reading comer and begjins to read to them.
They ask her questions about what she is reading and try
to pronounce some of the tougher words. Her teacher . —
proudly says, “She moved from Jharkhand a few months \\\ "
ago and could not read a word of Marathi or English. _ - i

Now look at her go!" Wiatchi a Mo,

g ng Aruna bolt around the h‘ .-.-q_"__.
2 g %
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room, | almost feel like she has a cape and is flying.

IS T A BIRD? IS IT A PLANE?

NOTE FROM ANUSHRI ALVA, CEO, ADHYAYAN

Do you remember the first time you felt like you could read or spell?

| remember the day | could suddenly decode the words my parents were
spelling to keep precious things from me - “The C-0-0-K-I-E-S are behind the
shelf” My body surged with a sense of invisible power as | strode towards the
shelf. A world had been unlocked that could never be taken away from me; a
world that would unlock many more worlds. Do you remember the day you
learnt a new skill in cricket or football, or the day you could read a sheet of
music with ease and play along, or the day you could swim without gulping
water, or the day you learnt to blend two colours while painting, or the day you
planted something and it actually grew, or the day you climbed a hill that only
big kids could climb? It's not about what we learn, but the feeling that
learning unleashes - that feeling of “if | try, | can”. To carry that feeling with
you through your life is no less than a superpower.

Good schools do just that. They help children find that sense of play in
learning. Much like play, they create opportunities for you to fail, to observe,
to reflect, to try, to grow and then to truly have fun. Good schools create
pathways for children to discover what they are good at and also what they
are not good at, but will keep trying to master. We imagine schools where
children have a voice in shaping what happens in their lives, feeling ownership
over what they do together. Good schools unlock superpowers for every child.

AQEF is dedicated to enabling schools where “learning becomes playful,
all children have a voice and discover what they are good at”.

Such schools can only become a reality when decision makers in the system
truly keep children and their needs at the centre of their work. However, the
roles of system-level education officials become increasingly administrative as
they move up the ranks. Office-bound, surrounded by mounds of files, | often
hear them say, “I miss teaching children”. Somewhere in that world of files, the
child becomes invisible, and in this case, that’s not a superpower. At
Adhyayan, our work centres around enabling school heads and system-level
officials to spend time where learning takes place and develop a shared
vocabulary of what good schools look like. We do this by grounding our work in
national quality benchmarks that define what good schools look like.



Over this past year, we grappled with the question of how one makes
the child more visible in everyone’s work throughout the vast public
education system, as well as in the way we operate as a team. What
would it take to prevent the child’s silence in the jargon-filled
conversation of governance and large-scale reform?

Through this process, we realised that the quality frameworks are
written from the perspective of activities done by teachers, leaders,
parents and administrators, but not what it changes for the child. It
might talk about the way teachers need to plan, but not what that will
enable for a child. It might also talk about teachers introducing
technology and devices, but not how children will engage with them. As
a team, we reflected on one such national school quality benchmark
and rephrased each parameter from the perspective of the child.

Our central question was - “If this one thing changed in a school, what
would it unlock for children?” We reviewed 46 parameters and surfaced
child-centric language within these metrics. We spent the rest of the
year noticing where children emerge and disappear in the system-
where we lose the child when we make a pitch, write a story, talk to an
official, facilitate meetings for decision makers, create a handbook or
track our financial utilisation. Where do the systems and processes of
governance engulf the child and forget the end they are a means to?

This year’s annual report is all about the superpowers a robust
education system can unlock for children and our attempt to
keep the children’s experience alive everywhere.

| have not watched any superhero movies in my life, but | have
witnessed real super heroes — teachers who can get the most
“disengaged” child to shine, school heads who can mobilise
local politicians to get a sports ground for children, local
business owners who open their doors to help children imagine
many futures for themselves, librarians who make the non
reader fall in love with books, parents who go door to door to
understand why children drop out and what will bring them
back, system leaders who unlock resources to ensure schools
become spaces where children thrive.

As we wrote this report, we held on to the feeling of power
surging through our bodies each time we learnt something new.

Imagine a country where that power surges through the
140 million children who attend Government schools in
India- what would that India look like?




WHY WE EXIST

Every child in India deserves an education that nurtures
curiosity, confidence, and the joy of learning. For the 140 million
children in government schools in India, however, the experience
of schooling can feel quite different. While policies aspire for
classrooms that foster inquiry, critical thinking, and holistic
development, schools in practice measure exam results,
attendance, and enrollment figures. This creates a system that is
often more focused on compliance and rote learning than on
children discovering their voice and potential.

At the heart of this gap is the absence of a shared understanding
of what a “good school” looks like. With multiple layers of
leaders responsible for delivering and monitoring school quality,

stakeholders often do not align on a common vision. Adhyayan
Foundation exists to bridge this gap.

Our mission is to ensure that every child in a government
school learns in a school where learning is playful, children
have a voice, and can discover what they’re good at.

WHAT WE DO

We enable school and system leaders to develop a shared,
holistic vision of quality education that is child-centred. We
support them to achieve this vision with tools, processes, and
communities of practice. By helping schools exercise agency,
fostering peer-led learning, activating local ecosystems, seeding
systemic change, and curating practitioner knowledge, we work to
transform not just individual schools but the culture of the public
education system itself. We’re trying to unlock these
superpowers in the education system.
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SUPERPOWER 1

THE AGENCY OF SCHOOL
STAKEHOLDERS TO IDENTIFY AND
ACT ON THEIR NEEDS

Children will only receive what they need when their
teachers and school leaders have a sense of agency.
Stakeholders on the ground often operate within
complex systems, and agency implies the ability to
choose and act on what would be most effective and
relevant in their classroom, school, block or district.

We help teachers, school leaders, and system leaders
exercise their agency by helping them evaluate their
own schools against the quality framework. We provide
them with the process by which they can identify their
strengths and create and execute plans of action
tailored to the unique needs of the children they serve.

SUPERPOWER 2
STRONGER SUPPORTIVE COMMUNITY TIES

For children to thrive, they need a wide range of enriching
experiences that can be provided by local volunteers, industry,
libraries, etc. Strong community ties provide students with diverse
role models, varied learning opportunities, and a sense of belonging
that extends their educational journey beyond the school day. In
turn, engaged communities benefit from the energy, innovation, and
hope that thriving schools bring to neighbourhoods.

We enable school leaders to activate these community ties. Our
programs intend to help school leaders call upon local communities
as active participants in the educational ecosystem and leverage
their support for sustainable, quality public education.

SUPERPOWER 3

EVIDENCE-BASED SYSTEMIC REFORM

For children across schools to experience a holistic education, the
education policy needs to be translated into reality. Policy
documents often tend to outline the expectations of what a school
system needs to do, but require an operational pathway. We support
states in generating ground-level evidence to determine the most
viable path when implementing the education policy.

SUPERPOWER 4

PRACTITIONER KNOWLEDGE,
CURATED AND CHAMPIONED.

Practitioners who create enriching learning experiences are best
placed to support their peers. Through Abhyaas, a learning platform
for practitioners, we’re trying to build peer-led, needs-based
practitioner communities using co-created courses. Videos on Shaala
Siddhi standards featuring practitioners also serve as accessible
learning resources for teachers.
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This year, we realised that quality frameworks are often
written from the perspective of activities done by teachers,
leaders, parents and administrators, but not what it changes
for the child. As a team, we reflected on the Shaala Siddhi

framework for school quality and rephrased each parameter
from the child’s perspective. Our central question was - “If
this one thing changed in a school, what would it unlock for

children?”

Here are some examples:

PLANNING FOR TEACHING

SHAALA SIDDHI DOMAIN 2, STANDARD 3

LEVEL 1: The teacher often teaches
quickly and this makes it difficult
for me to understand some topics

LEVEL 2: | usually understand
what is being taught in class. |
like it when my teacher uses
charts and other tools as it
makes learning interesting.

> -~ ¥

LEVEL 3: Our classes are very
interesting and | learn a lot. | can
see that our teacher works hard
to prepare for our classes and |
find that very inspiring and makes
me work hard too

>~ F S S F T B

PLAYGROUND WITH SPORTS
EQUIPMENT AND MATERIAL

SHAALA SIDDHI DOMAIN 1, STANDARD 2

LEVEL 1: While we sometimes play
games on our own, we wish we could
have opportunities to learn to play
team sports and participate in
matches.

LEVEL 2: | like coming to school as |
get to play sports alone and with my
friends

LEVEL 3: | love school as there is
place for me to study and play sports,
participate in competiitve games in
teams with my school mates.

|IIII
/

fe kR

| The schools’ progress
4 on their action plans is

. assessed and verified. Each g

1 verified improvement

7 is called a shift.
0 .

LEARNERS PROGRESS

SHAALA SIDDHI DOMAIN 3, STANDARD 3

LEVEL 1: | do not know how | have
performed across all assessments and over
a period of time.

__.——-'—__
e
___—_-_-____"'--—.
—\_\—\
\\\\
LEVEL 2: | know where | stand in terms of
my performance as per the curriculum. | am \
aware of what effort | need to put in to =
perform better, and that motivates me. __ T~
\
LEVEL 3: | am well prepared for all my ““\
assessments. | am happy that there are no
surprise questions on the tests.
My confidence has grown as my teacher pays
individual attention to the learning needs of
every student. My understanding of all topics is

clear as the teachers slows down her teaching
speed when | do not understand something.

NN b9 h 9 N %




DOMAIN 1

SUPPORTIVE SPACES & RESOURCES

Enabling resources: availability,
adequacy, usability

Well-maintained
classrooms

‘\6‘1, A ramp for children
=1 with mobility issues

DOMAIN 2

JOYFUL LEARNING
AND TEACHING

Teaching - learning
& Assessment

¥

Learner-centric
playful learning

Questions, ideas
& teamwork encouraged

Teachers understand
the subject and their
students

&

DOMAIN 3

Attainment &
Development

DOMAIN 7

FAMILIES AND COMMUNITY AS PARTNERS

Productive Community Participation

Clean toilets,
drinking water &
meals

A playground, a library
& labs to explore

Activities that
strengthen
community

Parents & teachers

Open spaces work together

Local culture &

o) Electricity, gadgets Kk

o y 0 nowledge valued .

&2 and a computer room 5/ e @ The community
= brings ideas &

resources

@
i

(if possible)

b )
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DOMAIN 6
INCLUSION, HEALTH AND SAFETY
‘.., Inclusion, health and safety

$QH00L7

AREAS OF SCHOOL IMPROVEMENT UNDER
THE SHAALA SIDDHI FRAMEWORK

% 0904

DOMAIN 5 O
. 32

* LEADERSWHO ‘-, e
Y ‘e, Every child feels included
*

.

CAREANDGUIDE ..

EVERY CHILD GROWS . .

D THRIVES . School Leadership ™., o Sood hsiene &
AN RIV e R ood hygiene

-, and Management healthy habits
Learners’
ProgreSS, “‘ ’0000 @
DOMAIN 4 . ‘e, Safe & supportive
e, environment

. (both physically
., and socially /
*s». emotionally)

TEACHERS WHO CARE, WHO
ARE ALWAYS LEARNING

&l

\J
.
.
.

Assessment and . <
feeback as an integral b g 0 - .
part of learning _ @: Students grow in Managing Teacher Performance:, @3@
N~ confidence & . . .
o and Professional Development * .
creativity P "‘ Teachers & school head "..
’ work as a team ’o,.
(N .
\_= 4 Students are happy to Prepared & regular teachers “‘ ”...
oo come to school . ‘
*
Teachers learn regularly too \‘ @B The school head leads improvement in the
Active participation 3N i, %D(E‘QD school with clear targets and strategies
‘

in class & activities

Guidance & accountability from school head

A¢
il

Students make

learning progress Clear goals for teaching & learning f )‘


https://shaalasiddhi.niepa.ac.in/pdf-doc/Framwork_English.pdf

ElevatED

SYSTEMIC SCHOOL
IMPROVEMENT IN GOA

A COMPREHENSIVE EDUCATIONAL REFORM

ABHISHEK RAI*
Grade 4 student from |
GPS Bazar Khandepar -

*name changed
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ABOUT THE PROGRAM

Launched in 2018, the Systemic School Improvement Program (SSIP) seeks to enhance the
quality of teaching, learning, and educational governance across Goa’s government schools.
Implemented by the Directorate of Education (DoE), Government of Goa, in partnership with
Adhyayan, the program strengthens the capacity of education leaders to drive sustainable
improvement through leadership development, capacity-building, and data-informed action.

SSIP equips leaders at every level of the education system to conduct continuous, evidence-
based school assessments using the Shaala Siddhi framework. As a part of the program, all
government schools in Goa are distributed into over 140 school complexes (clusters of schools
that are feeders to each other). Since its inception, all 824 government schools (currently 772)
in Goa have been reviewed by trained teams comprising students, teachers, parents, school
leaders, and government officials.

These assessments, which span seven domains of school quality, are followed by monitoring
and improvement.




REACH AND IMPACT

3504 documented and verified school-
level improvements in 2024-25

S\

EE

772 schools 42,932 children

IMPROVEMENTS IN CHILDREN'S LEARNING

211 schools

improved on learner-
centered standards

eg: assessment, participation, progress 59 schools ADDlTIONAL HIGHLIGHTS
tracking, and personal development improved student

attendance
Progress trackers helped students o . Foundational Literacy
monitor their-performance and work f(;crj:]:g;;t;:;lur:zjozzrg‘zk‘]’i'rs];cs Pilot in 2 Schools
towards earning more stars. S (37 Students)
Many students also took on peer tracking, parental engagement,
support roles, helping classmates ilef (e el A el This pilot was conducted for Grades 3 and
who were falling behind. Schools regular attendance. 4, aligned with the NIPUN Bharat mission. It
implemented remedial classes to give involved peer learning with worksheets,
additional academic support where flashcards, and resource distribution.

needed.
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UNLOCKING SUPERPOWER 243 schools
UNLOCKING SUPERPOWER STRONGER SUPPORTIVE improved on productive community
\’/‘ participation this year, gaining
THE AGENCY OF >chiooL COMMUNITY TIES e e o S oo
sTAKEHOLDEks TO IDENTIFY vorupnteering, and more. ,

AND ACT ON THEIR NEEDS

393 schools

created their own improvement action plans this
year, according to the needs they identified based
on their context and requirements. Most frequently
chosen areas are:

e Physical safety

e Psychological safety

e Community as a learning resource

School complexes formalised
P UNLOCKING suPerPower @S Units of change

EV,DENQE"BasED 146 hub leaders (39 of whom are mentors)

reviewed and refined action plans
'») - structured through the Shala Siddhi
$Y$TEMIQ REFORM framework over 500+ meetings

Education officials used school-level
evidence in zonal and taluka meetings to

1,217 improvements prioritise support and guide follow-ups.
were achieved by schools in Goa
since 2018, leading to better
infrastructure, student
engagement, teaching methods,
inclusion, community
participation, and more.

The main aim is to bring improvements in
schools. If proper guidance is provided to hub
schools, teachers can bring lots of

5 improvements in their schools, and when | see ;;l;;;[?;’ ZIIPV?;O;? K’ROW LEDGE
53.8% of schools > the schools working to achieve the goal with QURATED AND QH AMP’ONED’:

have participated over four
or more annual cycles of
school improvement with us °
since 2018.

each other's cooperation and coordination, it

I e satisfaction and motivation..
7 26 school heads and teachers

co-created courses on Abhyaas, a learning platform
for practitioners.

92% of schools

[
< © i .
have experienced major improvements = U : o 56 practitioner videos on 46 areas
since 2018, with 233 schools having seen serve as learning resources for practitioners. 38 of
more than 20 shifts. SNEHA GAONKAR these videos are on the SCERT Goa website.

GHS Sheldem, Quepem



HOW CHILDREN STUDY IN
QUEPEM, SOUTH EAST GOA

o At Government High School Ambaulim in the Quepem block,
students participate in an annual school election. They form
committees focused on health, cleanliness, and hygiene,

each with a slogan and a symbol, and through campaigning,
voting, and representation, students experience democratic
processes first-hand.

Such practices are common across schools in the Quepem
block, one of the 12 blocks in Goa. Despite its distance from
district headquarters and limited economic opportunities,
Quepem has emerged as a strong example of system-wide
school improvement. Organised into 11 school complexes (or
hubs, as called in Goa), schools in the block have eliminated
1,628 Level 1 areas over the past seven years. This has aligned
with the state’s goal of ‘No School Left Behind’, aimed at
eliminating level 1s in all areas of the quality framework
across schools.

R Ay S
e a

= e R

T omi o Wy

These improvements reflect consistent, documented
improvements in classroom practices across schools,
including the use of teaching-learning materials, group work,
and visible student progress trackers. Block leaders have also
mobilised community support to expand access to resources
such as sports kits, laptops, and shared learning spaces.

In 2024-25 alone, 708 improvements were recorded across
the Quepem schools. These verified changes, identified and
prioritised by schools themselves, demonstrate a culture of
collaborative leadership, agency, and sustained focus on
quality learning for children.

-.'-'l_
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| like it when someone reads to
us. | have learmed new words and

~ow read many storybooks. |
share stores at home too.

RAJU SHINDE*

Grade 4 student
GPS Poraskade

*name changed




ABOUT THE PROGRAM

The Read-Aloud Program, in collaboration with the Directorate of Education, Goa, aims to
foster a culture of joyful reading in government primary schools. Closely aligned with the
objectives of NIPUN Bharat and the National Curriculum Framework (NCF) for the
Foundational Stage, it seeks to enhance early language development and build reading
habits through simple, consistent, and engaging practices.

The initiative was first launched in Bardez taluka in March 2022, covering 57 government
primary schools and reaching nearly 1,800 children. It demonstrated the potential of read-
aloud sessions to enhance students’ vocabulary, comprehension, and listening skills while
promoting a love for reading. The program’s success in Bardez laid the foundation for
further scale-up, and the program was launched in Pernem taluka in March 2023. In the
2024-25 cycle, a focused intervention was conducted in 5 selected schools to track
measurable improvements in key learning outcomes.

Sessions were facilitated by Trained English Teachers (TETs), Adhyayan team members, and
community volunteers. The program also included teacher workshops, classroom support,
student-led reading corners, and community initiatives.

REACH AND IMPACT
= N\

S

20 schools 500 children

IMPROVEMENT IN
FOUNDATIONAL SKILLS

Reading fluency

e increased from 47% to 63%
e non-readers reduced from
26% to 11%

Verbal participation
grew from 11% to 53%

Reading with interest
rose from 26% to 42%




UNLOCKING SUPERPOWER
THE AGENCY OF SCHOOL
STAKEHOLDERS TO IDENTIFY
AND ACT ON THEIR NEEDS

active reading corners

5 schools set up active
reading corners with weekly
book-lending systems
managed by students.

100+ teachers trained

across three Read-Aloud
workshops in June,
September, and February.
These trainings built the
teachers’ capacity to improve
learning outcomes and
increase creative engagement
in classrooms.

Even without a Trained English

Teacher, we conduct sessions.
Children enjoy books, choose

them eagerly, and share what
they ve read.

SADHNA HARMALKAR

School In-charge,
GPS Tiwade Dhargal

MOTHER OF A
GRADE 2> STUDENT
GPS Poraskade " My son talks about phonics and
reads phonetically. He enjoys
bringing books home and asks

for help when needed. |

UNLOCKING SUPERPOWER Every Home A Library

sTRONG’ER $UPPORTIVE a community initiative,
encouraged at-home reading and

QOMMUNW T’Es received significant parent

support.

14
ve seen
real progress. /

UNLOCKING SUPERPOWER

EVIDENCE-BASED
SYSTEMIC REFORM

support from the Directorate
of Education, SCERT, and
education officials

The program received positive recognition
and support from the education officials of
Goa, seeding wider adoption of the Read-
Aloud approach across other talukas.



HOW A CHILD DISCOVERS THE
MAGIC OF SHARED STORIES

Chetan*, a Class 2 student at GPS Poraskade, was initially
disengaged during Read-Aloud sessions. He found it
difficult to sit through stories and was unfamiliar with
letters and sounds. What stood out, however, was his
eagerness to interact with peers: an entry point that
teachers used to support his learning.

Through the Read-Aloud program, Chetan was introduced
to sounds and letters using rhymes, games, and picture-
based stories. Gradually, he began recognising sounds,
forming simple rhyming words, and sustaining attention in
class. The teacher paired him with a peer, and together,
they practised sounds. When the peer successfully
identified a few letters, both of them were given stars for
celebration.

In time, Chetan took on a mentoring role, helping a
younger student trace letters during reading activities. He
now engages actively with stories, answers comprehension
questions, and reads simple words using phonetic cues.
While continued support is needed, his journey from a
hesitant listener to an engaged learner reminds us about
the role of consistent support and joyful learning.




The exposure visit to SMRC VM. Salgaonlfar
Hospital was amazing. Talking to the Nursing
Superintendent helped me understand the hard
work and skills needed to become a nurse. | also

leamed about many jobs in hospitals — this visit
has inspired me to think about a futurein

healthcare.

W FUTURE-FORWARD CAREER
@ EXPOSURE IN GOVERNMENT SCHOOLS

. CAREER
~ COMPASS

]
1] ' i} ‘ ) .
"

e ee s e
.

. SHOAIB ALI*

a grade 10 student from
GHS New Vaddem, after
a career compass
exposure visit

*name changed

Confederation of Indian Industry
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ABOUT THE PROGRAM

Launched in 2021, Career Compass enables students in Goa’s
government schools to make informed and aspirational career choices.
It reaches all students in Grades 9 and 10 across government high
schools in Goa. It offers a holistic approach to career awareness,
helping students align their aptitudes, interests, and realities to explore
meaningful career pathways.

In partnership with Antarang Foundation and the Confederation of
Indian Industry, under the aegis of the Directorate of Education, Goa,
and aligned with the National Education Policy (NEP) 2020, the program
builds career awareness through industry exposure visits, expert talks,
and counseling. It broadens horizons beyond Goa’s traditional sectors
of tourism and mining, introducing students to new fields and role
models.




REACH AND IMPACT

IMPROVEMENT IN STUDENT LEARNING

™\
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78 schools 3500 students

]

UNLOCKING SUPERPOWER

THE AGENCY OF SCHOOL
STAKEHOLDERS TO IDENTIFY
AND ACT ON THEIR NEEDS

<

147 teachers

helped conduct pre- and post-session debriefs, facilitated
classroom implementation, and ensured alignment with
school timetables.

Peer Learning Community (PLC) sessions

PLC sessions also supported teachers with
implementation strategies and helped them share best
practices and challenges.

2554 students 0 0 450 students
created their own

career plans %g project-based

participated in a

learning initiative

UNLOCKING SUPERPOWER

STRONGER SUPPORTIVE COMMUNITY TIES

111 volunteers
91 local industries

enabled career exposure through expert-speaker
sessions and industry exposure visits this year.

30 volunteers & industry experts

participated in Steering Committee events, contributing
their expertise, networks, and support to strengthen
program implementation and sustainability.



HOW LATA DISCOVERED THAT SHE
COULD BE A FASHION DESIGNER

Lata had always been curious about the art of making clothes, but she
didn't know where to start. With no prior knowledge of tailoring, she
began with hand stitching. Encouraged by her supportive parents, she
soon requested a sewing machine to develop her skills further. Lata
watched YouTube videos with great attention to detail, continuously
improving her techniques.

Lata, an alumna of GHS Honda, credits Career Compass for being a
crucial turning point in her journey. Her school’'s exposure visit to the
Industrial Training Institute (ITlI) Honda inspired her to realise that she
could turn her hobby into a profession.

Through various sessions and personal research, Lata discovered she
could complete her 12th grade through distance education while
simultaneously pursuing her fashion design course at ITI Honda. Her
perseverance and dedication paid off when she successfully secured
admission to ITI Honda! Throughout her journey, the unwavering
support and guidance from her parents were invaluable.




Coaching s more than teaching ills - it's about
motivation, and teamwork. At

F’ E LD @ 0 building discipline,
, E ‘ ; 1 GHS Revora, | see students pick up new tactics
quickly, showing great enthusiasm and dedication.

LEVEL
LING THE PLAYING FIELD Football helps them grow beyond the game,

teaching respect, communication, and confidence.
My goal is to help them reach their full potential.

ASHIKA
GADEKAR

Foo N Coach
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ABOUT THE PROGRAM

Field Connect was launched to aid in improving sports facilities in government schools in
, Goa, bridging the gap in sports opportunities between students in government schools and
0 their peers in aided and private schools. The program is currently active at Government

| High School (GHS) Revora-Nadora and Government Primary and Middle School Thivim, along
with primary schools from both complexes (or hubs as called in Goa) participating.

The program aims to promote physical well-being, discipline, teamwork, and holistic
development by integrating a structured sports curriculum, professional football coaching,
and upgraded infrastructure into the school experience. Students receive football kits
including boots, socks, shin guards, jerseys, and shorts, and schools are equipped with
coaching infrastructure such as netting, cones, and training balls. The program also places
a strong emphasis on empowering girls through access to expert training and exposure to
competitive play.

The initiative was officially launched at GHS Revora—Nadora on 17 September 2024 by
former Headmaster Mr. Sanjay Divkar. It was started at GPMS Thivim on 10 December 2024.



REACH AND IMPACT

IMPROVEMENT IN STUDENT LEARNING

/\ 129 Increased Observable
hi participation and improvement in
coac. ing enthusiasm for student engagement,
= sessions

sports, especially confidence, discipline,
among girls. and teamwork

5 schools 100 students o

UNLOCKING SUPERPOWER

STRONGER SUPPORTIVE COMMUNITY TIES

15 children from the Revora community, from various schools,
enrolled in the Field Connect program during Diwali vacation. The
participation of these students reflects the learning, connection,
and opportunity that the sporting lessons become a hub for.

Local government support has also been crucial. The Thivim
panchayat passed a resolution allowing twice-weekly use of the
community playground for football coaching. The Revora panchayat
similarly celebrated the GHS Revoda girls’ team’s success by featuring
their achievement on its public notice board.

Active community involvement is an integral part of the program’s
success. Refreshments are prepared by a local woman, and buses for
tournaments are hired from a community member, fostering economic
benefits for local families. When a private bus damaged a boundary
net pole, the community promptly repaired it, demonstrating growing
responsibility for shared resources.




LITTLE GAURS LEAGUE 2024
SPOTLIGHT ACHIEVEMENT

Two teams from GHS Revora—-Nadora participated in the Little Gaurs League
2024 - Tuem Zone, a premier grassroots football tournament hosted by the
Forca Goa Foundation, Goa’s leading football club.

i

e The Under-12 Boys team played 16 matches, building experience, ) ,"l.-:-:j;%?._?}rrn-;:
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sportsmanship, and confidence along the way. dhevonad| LT
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e The Under-13 Girls team played 8 matches and secured third place in F&._ » :'?ﬂgﬂ""/
the league. Each of the 12 girls received a Bronze Medal, and Pranjal*, a
Class 6 student, was recognised as the tournament’s ‘Most Promising
Player’.

FROM FIRST-TIME PLAYER TO ‘MOST PROMISING PLAYER'

Pranjal*, a student of Class 6 at GHS Pranjal grabbed the opportunity to play and began
Revora-Nadora, had never played football attending regular football practice. Her dedication stood
before. Sports was not a part of her out: it was evident that she was giving every session her
everyday life, but everything changed the 100%. Whether it was a hot day or a tiring drill, Pranjal
day a coach visited her school for the first showed up unwaveringly.

time. Inspired by the coach’s words and

presence, Pranjal boldly declared, “I want Pranjal grew more confident with each session,

to become a football player like her” developing her skills and game sense. Her dream of
becoming a good player was important to her, and it
showed in her rapid progress on the field.

*name changed

Her breakthrough came during the Little Gaurs League,
where her performance was outstanding. The coaches
and in-charges at the league quickly noticed her sharp
ball control and instinctive timing: she knew exactly when
to pass, when to defend, and when to shoot. She was
awarded the ‘Most Promising Player of the tournament’!
Pranjal’s award reminds us of the difference sports can
make as part of holistic education.
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ARUNACHAL PRADESH.
HOLISTIC DEVELOPMENT OF
THE SCHOOL ECOSYSTEM
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| felt very motivated meeting all the fellow

subject teachers of Chongkham and leaming

how to engage students using the play-way
method in the peer leaming circle conducted by
Adhyayan Foundation. | look forward to such
sessions in the future.
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ABOUT THE PROGRAM

The program aims to enable holistic development across school complexes by helping
them conduct self-reviews, create evidence-based action plans, and track their progress
over time. This aims to improve the quality of government education in these complexes
through systemic improvement. The initiative also focuses on building the capacity of
district and block-level officials to lead this process independently, ensuring its long-term
sustainability.

A key priority that the state administration in Arunachal Pradesh has wanted to address is
Class 10 results and the pass percentage of students. Across India, these results are often
a barometer for the health of an education system, not because of the marks themselves,
but because they reflect how well our systems support students’ learning. Supported by
Adhyayan, the district has embedded the goal of improved learning outcomes into the
wider process of school improvement.

In February 2025, an MoU was signed with the Department of School Education to expand
the program to all districts across Arunachal Pradesh in a phased three-year plan.

270+ 13000+
schools children

IMPROVEMENT IN
FOUNDATIONAL SKILLS

Increased use of
Teaching-Learning
Material

Through the program, teachers are
designing lesson plans that prioritize
learning outcomes and creativity, while
Teaching-Learning Materials (TLMs)
(often crafted by students themselves)
are bringing lessons to life.



38% TO 87.8% — HOW CLASS 10
RESULTS SKYROCKETED IN LOWER
DIBANG VALLEY OVER TWO YEARS

SPOTLIGHT ACHIEVEMENT

In 2022-23, the Class 10 pass percentage in Lower Dibang
Valley stood at 38%, well below the national (93.12%) and
state (39.42%) averages. Recognising this as a collective
challenge, the District Administration partnered with
Adhyayan Foundation to embed improved learning outcomes
within the broader school improvement process.

Teachers, school heads, and officials worked together to
identify learning gaps and co-create strategies to support
students. Professional Learning Communities (PLCs), along
with mentorship, counselling, and mid-day meal support,
helped create a more enabling environment for children.

By 2023-24, the district’s Class 10 pass percentage rose to
68%, and in 2024-25, it reached 87.87%, the highest in
Arunachal Pradesh.
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Community participation got incentivised and

UNLOCKING SUPERPOWER activated in Sagalee
’ WONG’ER $UPPORTIVE This greatly increased the amount of community
UNLOCKING v o support received by schools in the district.
SUPERPOWER COMMUNITY TIES
, . Schools’ infrastructures improved due to

THE AG’ENQY OF séHOOL community-driven contributions of desks, chairs,

STAKEHOLDERs Ta ,DENT,FV and whiteboards.

AND AQT ON THE’R NEED$ GUPS Mepsoro, a school that had been close to
shutting down, got revived because of community
activation and support.

132 schools

created their improvement action plans . )

based on their identified needs. q’ The District Task Force and

e UNLOCKING SUPERPOWER Block Task Force activated

Most frequently chosen areas: EWDENQE*BASED

e Lesson planning
e utilisation of TLMs
e enabling learning environment

330 leaders were
trained and
certified

The training on TLM and lesson
planning made a huge difference. It
empowered our teachers to innovate
and adapt their methods, and the
results are visible.

These leaders are now
driving school-level
action with greater
ownership, using data
and reflection to
improve teaching-
learning practices.

MRS YAMAN PERTIN

School Leader, KGBVY Dambuk

SYSTEMIC REFORM

to support improvement in class 10 pass
percentages in East Kameng, Lower Dibang
Valley and Namsai.

Professional Learning Communities were
also activated for teachers to support and
learn from each other.

UNLOCKING SUPERPOWER
PRACTITIONER KNOWLEDGE,
CURATED AND CHAMPIONED.

5 school heads and teachers
co-created courses on Abhyaas, a learning platform for practitioners.

9 videos created

with practitioners in schools, to serve as learning resources.



A THRIVING KITCHEN GARDEN
AMID HOLISTIC LEARNING
EXPERIENCES AT GPS ASALI

Located three kilometres from Roing Township,
Government Primary School Asali integrates learning with
everyday life. Teachers and students collectively tend to a
kitchen garden, growing rows of bananas, tapioca, chilies,
spinach, potatoes, onion, grams and ginger. Freshly
harvested vegetables from this garden are used in the
school’s mid-day meals, supporting children’s nutrition
alongside learning. The school also conducts regular
plantation drives, engaging students in caring for their
environment and building a sense of shared responsibility.

At the heart of the school’s success is its dynamic leader,
Mrs. Moina Lego, who also won the governor’s state award
for best teachers. With her leadership and determination,
teachers have adopted a hands-on approach to teaching,
consistently using Teaching-Learning Materials (TLMs) to
make classrooms more interactive and engaging.

As part of the school improvement process, GPS Asali
identified learner participation, an enabling learning
environment, and lesson planning as priority areas.
Targeted support and TLM-focused trainings helped
teachers strengthen experiential learning practices and
deepen student engagement, building on innovations
already present in the school. "Education is not just about
books; it is about nurturing young minds to understand
and respect their surroundings," says Mrs. Lego.
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TRIPURA: EFFECTIVE
GOVERNANCE THROUGH
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ABOUT THE PROGRAM

Launched in 2021 under Samagra Shiksha Abhiyan, the Effective Governance through
School Complexes program, aligned with the NEP 2020 vision, aims to foster holistic
school improvement through collaboration and shared accountability. Initially piloted
across 210 schools in Dhalai and South Tripura, the initiative has since expanded to 1,440
schools organized into 127 school complexes.

Using the Shaala Siddhi framework, schools conducted self-assessments, developed
evidence-based action plans, and participated in regular mentoring and review
processes. Over 600 schools have shown measurable improvements in pedagogy,
attendance, and community engagement.

To sustain and scale this work, Adhyayan supported the Government of Tripura in
developing the Tripura School Quality Assessment and Accreditation Framework
(TSQAAF): a contextualized state-wide quality benchmark with 7 domains and 46
standards. With support from the Dalyan Foundation, the program is now deepening in
Manu and Chawmanu blocks in the aspirational districts of Dhalai, focusing on

empowering communities, strengthening Professional Learning Communities (PLCs), and
fostering collaborative accountability.

Key activities include restructuring School Complex Management Committees (SCMCs),
conducting regular SCMC and complex meetings, facilitating school reviews and action

planning workshops, and initiating support visits to help schools work toward becoming
“good schools” under the TSQAAF framework.

REACH AND IMPACT

R

721 schools 95000
children

IMPROVEMENT IN
FOUNDATIONAL SKILLS

. Improved learners’
attendance

Well-planned classroom
A sessions
2020

00 Increased participation in

2&8 scholastic and co-

scholastic activities

Monitoring of learners’
w progress

' More conducive learning
" environments



Community-driven school

@
UNLOCKING SUPERPOWER @- .m. UNLOCKING suPERPOWER  IMProvement, accountability
THE AGENQY OF $QHOOL ] NI E through active participation in School
STAKEHOLDERS TO IDENTIFY \ @ STRONGER Complex Management Committees by
AND AQT ON THEIR NEEDS - $UPPORTWE parents and community members.
, r Communities.initiated steps such as:
291 schools QOMMUNW T’Es 3 ;:(C)Qz’;r[:’ctmg boundary walls in the

e resolving issues related to water
facilities in schools

e mobilising panchayat funds for repairing
school buildings

created their improvement action plans
based on their identified needs.

Most frequently chosen area:
e Learners’ attendance

The Tripura School Quality
UNLOCKING SUPERPOWER  Agsurance and Assurance

EVIDENCE-BASED Framework (TSQAAF) was

created

sysTEM,Q REFORM to adapt the Shaala Siddhi framework to

the contextualized needs of schools in
Tripura and embed systemic school
improvement into the state’s education
policy.

As a complex leader my role has been to help

develop all the schools under my complex along
with my school. For this i sometimes need their I
support, | am also leaming and growing with
them. All the schools upgrade together; | strive

to make this happen.

The TSQAAF will enable the State to
identify the challenges related to quality

From Domain 1, we have selected Standard-s,

0 o : " UNLOCKING SUPERPOWER
which involves setting up a library. Our school

didn't have a library — after choosing this N education and infrastructure within PRA CcTimi ONER
standard, we innovatively created a library . > ool lexes and take appropriate KNOWLEDGE, CURATED
corner by building a partition in one of the ' : .\ schoolcomp AND CHAMPIONED,

iqi A 1 o address them.
original rooms. In this library, students now go corrective measures t

routinely and actively read story books. 6 school heads and teachers

co-created courses on Abhyaas, a learning
platform for practitioners.

y W

SANJIT KUMAR MALAKAR

Harina Complex School Leader

. % a

MR. RAVAL HAMENDRA KUMAR
IAS, Education Secretary, Govt. of Tripura
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A CLOSER LOOK AT THE CHANGE IN 0N _ R M
GARDHANG SB SCHOOL _ :

Students at Gardhang Senior Basic (SB) School shared how
new learning materials and daily quizzes after morning
assembly have made learning more enjoyable and
interactive. “We learn new facts about the world, and it’s
fun to compete with our friends,” one student noted.

Another student talked about how their teacher, Subrata
Sir’s methods has made a big difference. “He explains
complicated things in a way that’s easy to understand,”
they said.

Serving largely tribal communities, the school had earlier
faced challenges with attendance and drop-outs. In
response, the school leader prioritised improving
attendance, along with strengthening lesson planning and
tracking student progress.

The school moved from Level 1 to Level 2 in Class
Management. Clear classroom routines, visible “Do’s and
Don’ts” posters, and reinforced expectations during
assemblies helped create a structured and supportive
environment: one where children feel safe, focused, and
ready to learn.
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Grade 3 student,
MNC School no. 26 Jaibai
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ABOUT THE PROGRAM

In 2024, AQEF, in partnership with SAJAG, initiated the Read-Aloud
program in 50 government primary schools under the Kalyan-
Dombivli Municipal Corporation (KDMC). The program started in
August 2024.

SAJAG Trust’s presence and engagement within the KDMC region
since 2022 positioned them as an ideal partner for this program.
Since 2016, their sustained work in literacy pedagogy and community
libraries has demonstrated a strong commitment to educational
equity and contextual relevance. This made them especially well-
suited to support the adaptation and dissemination of AQEF’s work in
Marathi, enabling wider access and resonance among local teachers
and a broader network of practitioners.

The program aims to establish a love for learning, strengthen literacy
outcomes, and nurture imagination, thinking skills, and socio-
emotional growth among government primary school students.

REACH AND IMPACT

B 48

50 schools 1040 children

IMPROVEMENT IN
FOUNDATIONAL SKILLS

171 books distributed
along with book bags

48 teachers trained
on conducting Read-Alouds

UNLOCKING SUPERPOWER

THE AGENCY OF SCHOOL
STAKEHOLDERS TO IDENTIFY
AND ACT ON THEIR NEEDS

50 reading corners set up

with contextually appropriate books
and maintenance stationery.



o

The books provided in schools for the read-
aloud program are age-appropriate and have
good-quality content. They reflect students’
emotional and social aspects. This program

'MRS. NILAM
Teacher, MNC School
86/2 Dombivli

supports students’ language development,

imagination, and more. | request you to

HOW SARTHAK* BECAME Eie
8 A STORYTELLER

conduct more school visits, if possible.

MNC No. 26, Jaibai School caters children _ e E e
from diverse linguistic and cultural i 5-'_ ! i __,:_;,i 'y
backgrounds, many from migrant families. S RIS gk AN e ok
One of these students is Sarthak*, a Grade 3 SRR ':- 2 o

student, who could decode words but
showed little interest in reading at the start
of the 2024 school year. Textbooks felt
disconnected from his world, and reading
was unengaging.

In September 2024, the introduction of
colourful, contextually relevant storybooks
and regular read-aloud sessions brought in
change. With expressive storytelling and easy
access to books through classroom racks
and book bags, Sarthak began reading
independently during breaks.

Over time, he started reading aloud to
younger students during morning assembly,
gaining confidence and fluency. Today,
Sarthak also creates and narrates his own
stories in class, emerging as a confident
reader and role model for his peers.

>




The PLC gave me a platform where | can share

problems, develop ideas, find solutions and
improve myself. In the PLC, | found motivation
and courage. The Teacher Competency
Frarmework has been especially usefulin
measuring myself as a teacher.

ElevatED

NAGALAND: BUILDING
RESILIENT LEARNING
COMMUNITIES

DEPARTMENT OF
SCHOOL EDUCATION

o
=
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ABOUT THE PROGRAM

As a key partner in the Government of Nagaland’s World
Bank-funded NECTAR initiative, Adhyayan (alongside
YouthNet, Samarthya, and Adhyayan Quality Education
Services) has supported the State in strengthening education
governance through a multi-pronged, system-wide approach.

Under the School Review and Improvement Program (SRIP)
launched in 2023, 1,427 of 1,915 schools have been reviewed,
with the remainder in progress. With schools clustered into
463 peer groups, 110 District Resource Group members were
trained by State Resource Group members, and 763 Peer
Group Leaders were trained to assess schools using the
State’s quality framework and plan improvement journeys.
Over 315 leaders are now recording improvement progress
through SUDHAAR, the mobile app for monitoring and
tracking school improvement data.

To facilitate peer learning and collaboration among educators,
Professional Learning Communities (PLCs) have been established in all 16
districts, with over 7,000 teachers registered. 366 mentor teachers were
trained by Subject Matter Experts to lead these PLCs, resulting in more
innovative pedagogical practices. Stories indicating improved student
engagement have been pouring in since.

The School Leadership Development Program (SLDP) has trained 313
principals and headmasters (more than double the usual number),
strengthening school leadership and management.

Additionally, district-level resource mapping, role clarification, and
information flow between institutions are underway to improve local
governance. To strengthen community participation, a guidance document
for SMC/SMDCs aligned with the RTE and NEP has been developed, and
the NECTAR performance incentive grant is deepening community
ownership of schools.



REACH AND IMPACT

B 48

1,37,000
children

1915 schools

UNLOCKING SUPERPOWER

THE AGENCY OF SCHOOL
STAKEHOLDERS TO IDENTIFY L~
AND ACT ON THEIR NEEDS N

1470 schools completed
evidence-based collaborative reviews

Over 350 of these schools have begun
the improvement journey by selecting at
least one standard to improve on,
resulting in a total of over 1700 action
plans created using the SUDHAAR App.

Over 7000 teachers registered to be
part of Professional learning
communities for 10 identified subjects.

vl . UNLOCKING SUPERPOWER

463 peer groups of schools

created to decentralise governance, enable
on-site, need-based support, and support
school reviews and teachers’ continuous
professional development.

Subject-specific peer
learning communities

created to provide decentralised
professional development for teachers,
anchored by Subject Matter Experts.

Cascaded model for leadership
& teacher development.

A State Resource Group receives
training from Subject Matter Experts,
which is then rolled out to the District
Resource Group.

UNLOCKING SUPERPOWER
PRACTITIONER
KNOWLEDGE, CURATED
AND CHAMPIONED.

EVIDENCE-BASED SYSTEMIC REFORM

Technology-enabled
governance & decision
making

instituted through SUDHAAR, an app for
monitoring school review data, and a
school review software, facilitating
access to real-time data and enabling
data-driven decision-making about
school needs.

Courses on Abhyaas
mapped to role-specific
competencies

provide need-based support to teachers
in their professional development. They
also enable the systematic tracking of
Continuous Professional Development
hours at the state level.

6 school heads
and teachers

created courses on Abhyaas, a
learning platform for practitioners



PAKTICIPATION AND INNGVATION.
LEARNING EXPERIENCES IN TWO
SCHOOLS IN NAGALAND

An 11th-grade student at Mayangnokcha
Government Higher Secondary School, Mokokchung,
spoke about being positively surprised by the
school’s vibrant learning environment, admiring the
active participation and innovative teaching she
found. In Ms Imonenla’s Sociology class, interactive
activities such as quizzes made learning engaging
for her. Unlike the usual solitary review of notes,
they offered immediate feedback and helped her
identify areas for improvement.

Students from Ruzhikhrie Government Higher
Secondary School, Kohima, similarly highlighted
how supportive teaching helped them adapt to the
school environment. In Ms Rokovono’s Mathematics
class, peer learning, individual support, and ample
practice time boosted students’ confidence.

Students valued the balance between theory and
real-life application in Rizhikhrie GHSS. They also
appreciate the student-driven approach to
classroom management, where they have
established their own rules and consequences. For
example, students who do not pass an exam are
required to present their mistakes and corrections
to the class, reinforcing their understanding and
accountability.
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ABOUT THE PROGRAM

Abhyaas is a practitioner-centered Learning Management System
developed to address knowledge transfer challenges in
education. Built on the open-source Moodle platform, it helps
educators become active creators of knowledge (and not just
passive recipients of training). To date, 70 courses have been
developed by 69 contributors from the educational community.

The platform serves three core functions: building Adhyayan’s
internal capacity across seven states, sharing knowledge
externally with school leaders and government officials, and
facilitating collaboration with civil society organizations. Abhyaas
enables self-paced learning, peer-to-peer knowledge exchange,
and the creation of hyper-localized content that responds to
practitioners’ real needs rather than offering standardized
solutions.

REACH AND IMPACT
= N\

2164 users 327 active
enrolled users

Currently, 2,164 users are enrolled across states such as Nagaland,
Goa, Tripura, and Arunachal Pradesh, with 327 active users. Content
creation has grown rapidly, adding 44 new courses in varied formats:
9 Fundaar series courses, 20 Voices from the Field modules, and 15
additional resources including good practice posters and
collaboration materials this year.

This year, Professional Learning Communities (PLCs) have emerged as
a key feature, fostering peer-to-peer learning and expanding beyond
internal teams to include open events that promote cross-
institutional collaboration. Partnerships have also strengthened the
ecosystem, with organizations like Arpan (child safety education) and
Saturday Art Class (social-emotional learning) contributing to course
development.



'l UNLOCKING SUPERPOWER 11 civil society organisation
UNLOCKING SUPERPOWER L~ STRONGER partnerships
THE AGENQY OF $GHO0L Y/ $UPPORTIVE enabled Collabore}tive. learning that.
sTAKEHowEks To ,DENTIFY transcends organisational boundaries
AND ACT ON THEIR NEEDS COMMUNITY TIES . o
caucational institutions, and funding
2164 users partners came together at the Abhyaas

launch event in June 2024.
enrolled on the platform

327 users ‘VI

actively using the platform

Abhyaas has achieved institutional integration
within government education systems across
four states.

69 practitioner-led courses
co-created and uploaded. UNLOCKING SUPERPOWER

EVIDENCE-BASED Tripura
WﬂEMI@ REFORM oriented 206 Block and Cluster

Resource Persons and integrated
Abhyaas into action planning across
three educational complexes.
Nagaland
the platform is embedded in official
training curricula for 356 Educational
Managers and School Heads.

Arunachal Pradesh

used the platform during official school
reviews covering 30-40 schools, with
Goa Deputy Commissioner engagement in
Tawang signaling administrative buy-in
for scaling practitioner-led learning
within government frameworks.

DDEs mandated course completion
during ZPT meetings, reaching 87 Hub
Leaders across all three zones.




ABHYAAS STRENGTHENING SCHOOL
IMPROVEMENT THROUGH SHARED
PRACTICE AND REFLECTIVE REVIEW

SPOTLIGHT

To improve schools for every child, education leaders and practitioners
need consistent opportunities to learn from each other’s experiences,
reflect on what’s working, and make evidence-informed decisions. Civil
society organisations play a crucial role in creating these opportunities.
Abhyaas was built to support exactly this: enabling practitioners to
internalise quality standards, conduct reviews with objectivity, and
deepen their practice by learning from others.

In Maharashtra, the Akanksha Foundation used Abhyaas to directly train
56 team members and reach over 100 more indirectly, supporting quality
improvement in 180 schools across Pune and Nagpur. Practitioners
responded positively to the experience, describing it as both
empowering and insightful.

In Mumbai, Apni Shala Foundation used Abhyaas to train 6 members in
school review processes, impacting one school and benefiting 200
students.
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| enjoyed the process, although it was an evaluation
process. | considered it a formative assessment to.
reflect on the project intervention. | was able to think
of questions to ask stakeholders to understan.qd them
better. | leamed how to verify an impact point and
how to keep objectivity at the centre during
evaluation.

SHARDOOL

Project Manager

lt was amazing. Whatever we learned

from your training, we used during the
evaluation, which helped us a lot. The
school quality tool made it easy for us.
The process was smooth and a great
leaming experience.

ASHISH SHARMA

Senior Associate, HM Development
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Adhyayan’s vision of the school complex goes beyond schools in a cluster working together. It encompasses all the community resources
around the school as partners in the child’s educational experience/journey forming an ecosystem of support for the child.

Libraries are a key component of this ecosystem. To this end, Adhyayan has been partnering with state governments and other institutions
to make libraries spaces where learning is playful, children have a voice, and can discover what they’re good at.



Even though | have a college degree
and a Library Science degree, | used
to feel unsure about leading training
sessions for my peers. But this
training gave me the confidence and
tools to guide and inspire the
librarians in my taluk. They now
appreciate the ideas | share, which
makes me feel valued and respected. |
can clearly see that a reading culture
is taking root in our taluk libraries
too. | have eight years left in my

@Hl LD *F R‘ ENDL Y H BRAR’ E 5 IN KARNATAKA service, and I'm committed to

In 2022, Adhyayan undertook a pilot program in two districts in Karnataka — Kodagu and
Bengaluru Urban — to train gram panchayat librarians to conduct read-aloud sessions for

making sure all our taluk libranians
children after school hours. The effect of this simple intervention was astounding. The number . - - continue to actively engage children

of children flocking to the libraries rose fourfold. The librarians who, until then had done mainly
clerical work in their libraries began to see themselves as more than mere custodians of the
space and felt seen, heard and valued by the community.

through meaningful library activities.

The success of the pilot led to an expansion in the following year to four more districts —
Tumakuru, Belagavi, Chikkamagluru and Kolar — taking the reach of the program to from 100 to
1200 + gram panchayat libraries.

In 2024, the Panchayat Raj Commissionerate asked Adhyayan to partner with Children’s
Movement for Civic Awareness (CMCA) and Nature Conservation Foundation (NCF) — who were
also running training programs with gram panchayat librarians — to create a training module so
that all 6000 gram panchayat librarians could be empowered to make their libraries into child- TRIVEN', H. s.
friendly spaces.

Librarian at Malappanahalli G. P Library
in Chitradurga



UNLOCKING SUPERPOWER

UNLOCKING SUPERPOWER

School children are free to come
to the library to read, play games,

THE A&ENQY OF ’ WONG’ER $UPPORT‘VE 223 heae}crunr;bout civic awareness
ﬂ—AKEHOLDERS TO ,DENTIFY QOMMUNW T’Es The librarians go to schools and
AND AQ‘T ON THEIR NEED$ angznwadis near thgir library to
conduct sessions with students

178 gram panchayat librarians & g

170 District Training Coordinators
from 31 districts

were trained to train the librarians in their

talukas to make libraries child-friendly UNLOCKING SUPERPOWER

spaces. | EVIDENCE-BASED
The collaborative program gave the master
trainers the exposure and the skills to WﬂEM’Q REFORM

various activities so that they could design
their own library programs.

The program was supported by

e Rural Development

e Panchayat Raj
Commissionerate

e State Institute of Rural
Development

Librarians continue to conduct sessions at
the libraries and post pictures on the
WhatsApp group.



| am looking for such spa

Children's literature and talk about

meaning-making since
am so happy to see such wonderful

cornmunity come together in our

LIBRARIANS OF INDIA =

What started off as an experiment is slowly growing into a thriving SRISHTI CHANDWADKAR

community of librarians. Our work with the librarians in Karnataka
motivated us to seek librarians across the country and celebrate Educator
them. The initial idea was to create a coffee table book about
librarians. This later took the form of a website with stories about
librarians from across the country. We collaborated with EkStep
Foundation to host an online event where some of these librarians
were invited to share their stories and interact with the audience.
The success of this event made us realize the widespread interest
there is in this space and we experimented with socializing the
concept further through social media.

UNLOCKING SUPERPOWER

THE AGENCY OF
STAKEHOLDERS TO IDENTIFY
AND ACT ON THEIR NEEDS

With the help of two seasoned library professionals, Nirupama
Kaushik and Apeksha Harsh, we began to post regularly on
LinkedIn and Instagram. In a short span of time, the interest in pro tipS & book recommendations
these posts began to escalate and the number of followers rose.

The online events that we organized were also well-attended curated events

making us realize that we were meeting a need for such a

community. based on librarians’ needs

past 3 years. And|




' ' e team to
I was a wonderful leaming experience for th Jaiis
have the Adhyayan team as an assessment pa .
V n recommendations, and

our program. Their sug oy recomme T e
. rumental in identifying .
T ther nce overall impact.

n evidence-

HTPF DOORBEEN LIBRARY
PROGRAMS. MIDLINE STUDY

H. T. Parekh Foundation has been supporting several civil society

9estio

insig . "
and strengthening the bridge to en .
Going forward, therr continued engagement |

organizations (CSOs) under Doorbeen — an initiative to support .« o further help
school and community libraries. In 2024, they asked Adhyayan Quality d evaluat'lon and thoughtfu‘ msnghts can
Education Foundation (AQEF) to undertake a baseline review of the base . bust mOde‘ Wl'th Cross—
library projects they supported to help them assess these projects. the program ev0|V€ into aro

context relevance.

AQEF developed a holistic diagnostic tool to review these libraries.
Five Key Performance Areas (KPAs) were identified — the Library
Space, the Library Resources, the Library Program, the Child, and the
Library Educator/Facilitator. A team of library professionals approved
by HTPF worked together to create this tool. A baseline study was
conducted using the diagnostic framework in early 2024.

A year after the baseline study, H. T. Parekh Foundation wanted to
assess whether their partners had worked on the recommendations of

the report and do a midline study. This study would focus on only two NITAI DAS
Key Performance Areas — the Child and the Library Educator / Co-Project In-Charge

Facilitator. Also, they wanted to limit this midline review to two of LARI Eklavya Foundation een
their partners — Ayang Trust and Eklavya Foundation. 1

Read - Imagine Explore

AM INITIATIVE OF HT PAREKH FOUNDATION

F E KEY PE FQ CE . UNLOCKING SUPERPOWER
B STAKEHOLDERS TO IDENTIFY
7~ 4 AND ACT ON THEIR NEEDS

Members from each of the organizations
participated in the review process. The final
report was shared with the organizations
and they had the agency to choose priority
areas for strengthening their libraries.

Library Library Library The Child The Library
Space Resorces Program Facilitator




B ) ORGANISATIONAL
il LEARNINGS

Across 2024-25, Adhyayan’s partnerships with state governments
across Nagaland, Tripura, Arunachal Pradesh, Goa, Karnataka,
KDMC, and several ecosystem partners reveal a consistent set of
lessons about how systems become more result-oriented. Systems
change happens when roles, routines, resources, and relationships
shift together—powered by practitioner agency, strong governance,
and data that builds shared understanding. Our overarching insight
is that systems change to change the result, not through isolated
programs but when roles, routines, resources, and relationships are
realigned in service of quality learning.

We work less as program implementers and more as knowledge
partners, strengthening state governance capacity and the capacity
of social entrepreneurs to contribute to a body of knowledge that
offers choice and agency to practitioners in the government space.
Our biggest surprise has been consistent small movement towards
quality that proves the ecosystem is more capable of change than
it appears when it has support, clarity, and a safe space to try and
sometimes even in the face of seemingly insurmountable barriers.

- -



WORKING WITH FRAMEWORKS
CREATED COHERENCE AND
CONVERSATIONS.

In Goa, the correspondence of standards within Shaala Siddhi is
enabling schools to choose more standards for improvement than
the previous year, demonstrating deeper understanding of the
connections between standards. In Tripura, educational complex
leaders interact with Goa’s hub leaders, appreciating the learning
they get from each other. A common language of quality acts as a
systems anchor, enabling teachers, school heads, and district
officers to pull in the same direction. We are learning to identify
who makes the decisions, how information flows, and what
accountability means at each level in each geography so that we
can make deliberate connections between people.

DISTRICT LEADERSHIP IS THE CORE
DRIVER OF SYSTEM CHANGE.

District leadership emerged a while ago as the engine of
sustainable change. In Dhalai and South Tripura, block and
district teams conduct independent school visits, lead review
meetings, and map Aspirational Blocks to support planning. In
Nagaland, the low use of the SUDHAAR App data is surfacing gaps
in district-level understanding, prompting us to undertake district
roadshows to strengthen alignment between state intent and
district action. These shifts validate our insight that state reforms
take root only when middle-level leadership understands
expectations and is supported to act upon them.




TEACHERS CHANGE PRACTICE WHEN DATA SHIFTS RELATIONSHIPS FROM
THEY SEE HOW, NOT WHEN TOLD. MONITORING TG SHARED PROBLEM-

We are discovering that classroom-level change happened SOLV,N&,
fastest when teachers are shown how to improve practice. Peer

learning from teachers in their own context, rather than training
alone, shifted routines. In Arunachal Pradesh, activity-based
teaching, TLM-rich classrooms, and peer-led learning spread
rapidly once demonstrated. In KDMC, the thoughtful selection of
bilingual, inclusive books is leading to an unexpected outcome:
children have begun reading independently, creating a new
learning routine in classrooms. These examples reaffirm that top
down change is slower and more labour intensive than lateral or
horizontal peer-led change.

Data serves as a relationship tool rather than a monitoring tool. In
Nagaland, the PLC attendance and SUDHAAR App data help identify early
adopters and make it possible to design targeted interventions. In Goa,
Hub profiles enable identification of high-performing schools and
facilitated peer learning. In Tripura, data highlights differentiated teacher
support needs. Across states, we note that data is driving change - not by
increasing reporting, but by strengthening feedback loops and enabling
leaders to ask better questions. Districts that embraced inquiry—“Why is
this trend emerging?” “Which school is an outlier?” were the ones in
—r— which consistent change took place.




GOVERNMENT OWNERSHIP DEEPENS WHEN
GOVERNANCE S STRONG.

Government ownership deepens when we engage as a knowledge partner.
In Karnataka, the “Creating Child-Friendly Libraries” course is formally
handed over to SIRD for statewide adoption. In Nagaland, Abhyaas is
embedded in Peer Group Leader training and PLC cycles. In Arunachal
Pradesh, it is introduced as part of system leader orientation. We are able
to develop content and technology with the State that enables
stakeholder professional development without taking away the agency of
each person to chart their own course.

DIGITAL TOOLS DO SUPPOKT CHANGE.

Abhyaas is a part of PLC meetings, action planning cycles, system
orientations, and zonal meetings. We thought it would be hard to go
beyond the early adopters to the fence sitters and suspicious
stakeholders who are wary of surveillance. However, mapping uptake
patterns, studying what is driving intrinsic motivation and showing the
State how their support is making a difference have been very useful in
integrating technology into the routine work of the school.

PRACTITIONER RECOGNITION BUILDS
IDENTITY AND AGENCY.

Practitioner recognition emerged as a powerful motivator. Teachers across
multiple states share their classroom practices and student engagement
stories on WhatsApp, social media and Abhyaas. Through Fundaar
tutorials, ‘Voices from the Field’, and monthly newsletters, 63
practitioners and 12 spotlighted contributors are seeing their practices
valued on Abhyaas. Recognition shifts relationships and builds greater
agency, demonstrating that intrinsic motivation can flourish when
practitioners are seen and celebrated.
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PARTNERSHIPS EXPAND
THE SYSTEM'S CAPACITY

Ecosystem partnerships strengthen a
system’s capability. Collaborations with
Arpan (child safety), Saturday Art Class (SEL),
UMMEED (inclusion), Firki and TAP (teacher
development), as well as 50 identified CSOs
—including 15 active partners—have
diversified the system’s knowledge base. Our
Body of Practitioner Knowledge (BoPK) has
grown by 44 new courses using templates
such as Fundaar, Tips ki Tokri, and Voices
from the Field, marking a decisive shift to
hyper-local, practitioner-created content.

BARRIERS PERSIST AND
ARE BEING REFRAMED.

Barriers persist: multi-grade, multi-lingual,
resource-constrained classrooms;
shortages of teachers; administrative
overload; delays in policy decisions; and
dependence on a handful of champions. Yet
across states—Goa’s vibrant micro-schools,
Arunachal’s remote blocks, Tripura’s
maturing districts, Nagaland’s growing data

SYSTEMS CHANGE HAPPENS
WHEN PRACTITIONERS FEEL
SEEN, LEADERS FEEL
SUPPOKTED, & GOVERNMENTS
FEEL STRENGTHENED.

The most important learning for our teams is that
systems change is not a program outcome; it is a
behavioural shift that takes place with a change of
mindset. Change takes root when practitioners are
respected, leaders are supported, and governments
are strengthened. When roles, routines, resources,
and relationships align, we see classrooms become
more joyful, districts more coherent, and states
more confident in owning their improvement
journeys. Adhyayan enters the coming year with a
literacy—systems are adapting around the deeper understanding of what it means to be a
1 constraints rather than waiting for them to Iy systems change partner: to create clarity, build

disappear. Challenges resolved too quickly, -;.-'f‘ capacity, strengthen governance, and celebrate

we have learned, can lead to new problems. practitioner wisdom so that the system increasingly
improves itself.
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NGOTE OF THANKS

Behind every child who feels like they're flying through their
classroom—discovering they can read, create, and dream—
stands a network of champions who refuse to let any child
become invisible in the system. This year, our partners have
helped us translate the magic of learning into pathways that
reach every government school across India. To all who have
helped us strengthen the system that turns every classroom into
a launching pad for young superheroes, and who have kept the
child's voice alive in boardrooms and classrooms alike—listed
alphabetically, a heartfelt thank you to:

Our advisory board has been our very own Justice League—
Bhawani, Nandan, Natasha, Samir, Priya, Monica, and Neelam.
With Mukund, Deepa, Ishmeet, Jagdish, and Archana, your arrival
this year has enhanced our collective strength of insights. To
Kuldip, who joined in as our mentor. Thank you all for being so
present. The Justice League wouldn’t be complete without their
Cyborg, our Tech Steering Committee — Hemant, Ishmeet,
Mannat, Savi, and Swapnil — who consistently support and guide
us as we successfully implement technology across all our
programs, while staying innovative, resilient, and effective in
everything we do. We extend our sincere gratitude to the Design
Action Group — Ankit, Poonam, Bharath, and Mukund — who
have served as our Green Lantern as we began, progressed, and
reinvented our work for this pioneering collective.

Adhyayan Quality Education Services, Spokey, and the
Collaborative School Review team for enabling assessor training
for all our new joiners, which makes such a difference to their
perspective.

Antarang Foundation Team, Swati and Priya, thank you for being
such a thoughtful partner on the journey of enabling career
awareness with such care in government schools, just what
every young hero needs.

A.T.E. Chandra Foundation: Amit, Archana, Gayatri and Poonam, your
unwavering belief in capacity building and making it the main agenda
has been our invisible shield. And Deepa and Sharadha of Pramiti
Philanthropies, your clarity and patience sharpen our story so others
can see our heroes clearly.

Ashank, Deepti, and Avanshali Foundation: You have always had our
backs through thick and thin, championing the cause of system
strengthening, keeping the rigour up as well. Thank you for inspiring
us!

Ashapura Aromas Pvt. Ltd.: Kairvi, Kalpesh, and the Board, thank you
for being our reading heroes, spreading the joy of stories not just to
children but to teachers as well—fueling the superpower of
imagination across classrooms.

Centre for Advancement of Philanthropy and Noshir for being our
compliance cape in the ever-changing world of rules and risks —
keeping us on track, helping us understand dynamic regulations, and
turning compliance into a journey of learning and strength.

Catalyst Now, ILSS, and vartalLeap: you are our watchtowers, always
helping us be aware and engaged with the larger narrative in the
sector and consistently making connections.

Cipla Foundation: Rumana, Anurag, Jaison, Satish, Aryadev, and team,
your clear feedback and consistent navigation support are like

upgrades to our armour, making career guidance most effective for the
young heroes.

CMCA: Thank you, Priya and team, for being amazing collaborators and
partners in our mission to make libraries in Karnataka child-friendly.

Cocoon Initiative: IDR, Dasra, Chintu Giduya Foundation and Vishal
Talreja, thank you for enabling our CEO to take a paid sabbatical this
year and focus on her well-being. But more importantly, thank you for
sparking a conversation on the importance of rest and rejuvenation in
a sector where all of us are trying to be superhuman and enable
superhumans; we forget that rest is our fuel.

Thank you, Child Veda, for designing this report!



Dalyan Foundation: Susanne and Chidam, for always knowing that
the devil is in the details and helping us think through it, enabling
us to keep our feet, ears and heart close to the ground while
allowing our minds to see the bigger picture of a system that
holds the child and their limitless potential at its centre. Thank
you for knowing that superheroes aren’t created in a day and for
having the patience to take on this journey with us and the
communities we work with.

DMI Finance Pvt. Ltd: Through your vision, Bina and Jayati, and
the steady support of Vivek and Deepali, you unlocked the
superpower of sports—helping children discover confidence,
teamwork, and the joy of play.

EkStep Foundation: Deepika, Shankar, Radhika, Hita, and
Hemalatha, you are our storytellers and spark creators. Your
support in strengthening a reading culture in rural libraries across
Karnataka has been monumental. Thank you for helping us spark
a new movement called “Librarians of India” to celebrate
librarians across the country.

Emerging Securities Limited: Mr. Suresh and Reetha Shetty, and
AccelTree Software Private Limited: Mrs. Shantha Mannige, your
contribution became our celebration signal, spotlighting public
schools in Tripura and acknowledging the efforts made by the
system.

Gowri: You are our guardian of financial integrity, wielding the
superpower of precision to keep our finances flawless.

Gandhi & Associates: your sharp eye and steady support are our
transparency shield, helping us uphold trust in everything we do.

Great Eastern Foundation: Unni, Swarnima, and Neerja, your
patient, risk-taking support is the kind that carries heroes through
the toughest missions.

HT Parekh Foundation: Ziaa and Meenu, thank you for entrusting
us to partner with you in your long-sighted vision of libraries as
spaces where children can thrive.

ILSS Digital Transformation (DT) Program: Anirban, Roohi, Anu,
Shraddha, Varsha—for their mentorship and strategic guidance in
shaping our digital vision and execution.

Jupiter360: Vandana, Savi, Hamnah, Matt, your ability to listen
and meet us where we are at is the biggest superpower you bring
to the table. We are so lucky to have a partner who is as invested
and versatile as you, helping us solve such a diverse range of
challenges so that we can deliver for the children we serve. When
this work feels daunting, it's your support that keeps us afloat.

Koita Foundation: Rekha and Drishti, for your unwavering support
in strengthening our work in Nagaland, particularly through the
Sudhaar platform, which empowers school leaders and education
managers to drive data-informed school improvement.

Mala Chadda and MIV Investments: Your backing enabled us to
continue spreading the magic of reading into the superpower
every child deserves. Your deep insights and an eye for detail have
made such a difference in our strategy.

Mastek Foundation: Jalander, your push to ensure the cause of
good quality education in public schools and its impact is made
visible has been like a power boost, energising our work on the

ground.

Nature Conservation Foundation (Early Bird): Thank you,
Abhisheka and Garima, for being amazing collaborators and
partners in our mission to make libraries in Karnataka child-
friendly.

Nomad Communications: Hemant, for supporting our effort to
create an LMS that we can own.
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P3 Consortium: Adhyayan Quality Education Services, Samarthya, and
YouthNet, for making good progress with the support of the PMU and
other champions of change in the Department of Education.

SAJAG: Sajitha, Madhura, and Anuja, we treasure this beautiful
partnership and hope that together we will build a strong reading
culture in Kalyan-Dombivli government schools.

SBI Foundation and SBI Card and Payments Ltd.: Mr. Sanjay Prakash,
Mr. Sahoo, Aman, Rewa, Anshuman, and Ritesh, your support in being
able to amplify the work being done in remote regions and make it
shine brighter has been truly valuable.

SVP Mumbai: Biju, Mukund, Suresh, Karishma, Priyanka, Priti, Prasad,
Govind, and Sherry, you are our mentors, connectors, capacity-
builders, and turning possibilities into action.

The Somaiya School, Mumbai: Your students are young heroes-in-
training, and your support has made generosity part of their origin
story.

Tatras Data: Your support ensures we can keep using and updating
our software for school reviews.

And to our government partners: DoE and Samagra Shiksha, Goa;
Samagra Shiksha, SCERT, DoE, TTAADC and district administration
officials, Tripura; East Kameng, Tawang, Lower Dibang Valley, Namsai,
Sagalee, Papum Pare and Tirap’s District Education and District
Administration Offices, DoE, SCERT, Samagra Shiksha, Arunachal
Pradesh; NECTAR Project Nagaland; Panchayat Raj Commissionerate,
Karnataka; and KDMC leaders, Mr. Vijay Sarkate and Mr. Ramesh
Chauhan, SCERT Maharashtra, you are the guardians of this mission,
proving that strong government schools are within reach.

To every one of you, thank you for keeping our young superheroes
soaring.

Together, your support powers our ultimate mission: to ensure that
every child learns with joy and curiosity in a good school. With each
partnership, we move closer to a future where every classroom is a
launchpad, and every child a confident, capable hero of their own
story.



Each contribution, no matter its size, is a
testament to your shared dedication to
fostering inclusive and impactful education.
Together, we are building pathways for
learners and educators to thrive. Thank you
for being an integral part of this journey.
Below is a list of our esteemed donors whose
support has made this possible.

INSTITUTIONAL DONGRS

Accel Tree Software Pvt. Ltd.

Ashapura Aromatics Pvt. Ltd.

ATE Chandra Foundation

Avanshali Foundation

Cipla Foundation

Dalyan Foundation

Delta Corps Ltd. and Forca Goa Foundation
DMI Finance

DMI Housing Finance

EkStep Foundation

Emerging Securities Pvt. Ltd.

Great Eastern Foundation

HT Parekh Foundation

Koita Foundation

Mastek Foundation

SBI Foundation, and SBI Cards and Payment
Services Ltd.

Social Venture Partners, Mumbai

INDIVIDUAL DONGRS

AV Korgaonkar
Aariv Shah

Aashika Jain

Abhijit Dhamanaskar
Abhinandita

Abhinav Akhare
Abhishek Jain

Abhishek Khandeparkar

Adhil Shetty

Aditi Abhade
Aditi Kini

Aditi Korgaonkar
Aditya Kaul

Agin

Ahila Johnson
Ajay Gangolli Row
Ajay Jain

Akhil Tekade
Akira and Ira Shetty
Akriti

Akshay Purohit
Aleesha

Alisha Sachin Rao
Alok Roy

Amar Sinhji
Ambica Naithani
Amey Gaikwad
Amin S Patel
Amit Modi

Amit Sethi

Amit Shukla
Amith Kumar
Amol Sasane
Anand Wagh
Anette D’souza
Aniket Gurav
Anisha Periwal
Anitha Prakash

Anita Shukla

Anjali Upponi Patil
Ankita Sharma
Anshi Priyadarshini
Anshuman

Anup

Anupama Kaul
Anupama Mishra
Anuja

Anuja Ajay

Ankur Singla
Aparna B

Aparna Kannan
Aparna Maheshwari
Archana Karandikar
Arjun Arjita

Arun Kumar Pandey
Arun Singh Rana
Arun Swaminathan
Aruna Shetty

Aryan Sharif
Ashish Chakravarti
Ashish J

Ashish Pooniwalla
Ashok Bhagia

Ashok Bindumadhavan

Ashwin

Ashwin Sanghvi
Asmanaaz

Atul

Atul Jog

Avdhut Padwalkar
Avula Anil Kumar
B Ganesh

B Nagaraju

Bansi Shrenik Shah
Barasha Hazowary
Beejal Sanghvi

Bharat Bhatia
Bharat Mundhra
Bhakti Gawas
Bhakti Mahesh Bhatia
Bhavna Kulkarni
Bhavya

Binita Devang Sheth
Binod Kumar Pandey
Biplove Kumar Singh
Boka Rochill

C Lalruatfeli
Candida

Celina Dourado
Chakradhar Gadde
Chandrajit Poddar
Chaitali Shirali
Chelsea

Chinki Shukla
Chirag Shah
Chitralekha Nayar
Chitrita Virnave
Daksh Yadav

Debbie

Deepa Chauhan
Deepa Ganesh
Deepa Vv

Deepak

Deepak Anand
Deepak Kaul
Deepika Bhatnagar
Deepika Sahijwani
Deepti Kapoor
Delnaaz Wadia
Denise Hutton
Devang Shah
Devashish Pande
Deven Udeshi
Devon Bhandary

Dhanraj Shetty
Dharm Vrat
Dheerendra Shukla
Dhiren Mange

Dhruv Taara

Dimple Parmar
Dinesh KR Agrawal
Dinesh Mehra

Dipali

Dipesh Gaonkar
Dipti Vinayak Mehta
Disha

Divya

Divya Vivek

Dorjee Lobsang

Dr Dayalan

Dr Harminder Singh
Dr Massey

Dr Sudhiranjan Dash
Dr Tripti Uday Jadhav
Draveshwar

Elaine

Executors of the Estate
of Dolly P. Masani
Ferzina Jamal
Franklina Fernandes
Ganesh Panchapakesan
Garima Jain

Gaurav Mahajan
Gaurav Setia

Gaurav Sudan
Gayathri Devarajan
Gayatri Anand

Geeta

Gian Prakash

Golla Lochan Yadav
Govind lyer

Govind Sandhu



INDIVIDUAL DONGRS

Guna Natarajan
Gunjan Kataruka
Gurleen Kaur Anand
Gurpreet Singh
Hanish Kapoor
Harsh Raikar

Has

Hasmukh

Hasmukh Faria
Heather Kaikini
Heenu

Hema Amble

Hema Sriram

Hiba

Himadri Chatterjee
Himanshu Srivastava
Hk Rajasekhar Rao
Irfan Nadaf

Irene Mary Philip
Ishanvi Singla
Jagannath Sasane
Jahanvi Chamria
Janhavi

Janette

Jasmeet Khanna
Jay Shah

Jayanta Mondal

Jee Yes

Jigar Shah

Jilloo Gustap Irani &
Silla Bomanjee Framjee
Jeebhoy Foundation
Jitendar Kumar
Joanne QuarmbyJoey
Kamsi

Johnson Tao

Jonah Joram

Joven Rodrigues

Jyoti Jain

K p Sreenivasulu

K S Ramprasad

K Venkata Ramana
K.Rani Bhavani
Kadambathil Satish
Kala Mahadevan
Kalpana Shankar
Kalpana Srinath
Kalyani Basrur
Kalyani Kumar
Kamakshi Degwekar
Kanak Singh
Kanchan Sadhwani
Kange Payeng
Kapil Dhabu

Karthi Marshan
Katagowni Naga
Venkata Sai Charan
Goud

Kath

Kausik Ramanathan
Kavitha Easwaran
Kavitha

Keyur Desali
Khursheed Shaikh
Kirit Sarvaiya
Kirtam Gandhi
Komal Mehta
Krishan Rekha
Krishiv Mundhra
Krishna Ramdas Shirali
Krishnamoorthy
Somasundaram
Kriti Balaji

Kshama

Kuggi

Kunal Mohiuddin

Kunj Bihari

Kunjvihari

Kushal Moran
Lakshita Jagannathan
Lakshmi Balachandran
Lakshya Choudhary
Lalitha

Latha Anand

Lavina P Ponnapa
Laxmi Nair

Lena Padukone

Likha Tako

Linda

LP (India) Logistics Pvt Ltd
M.S. Ashok

Madhu Pathak
Madhuri

Maitreyee Agboatwala
Mala Chadha

Malay Parekh

Malhar Rane

Mamta lodha

Mamta Varshney
Manjusha Karegar
Manoj Dubey

Manoj Kumar Dugar
Mansi

Martin Menezes
Marykutty Joy

Mata Polymers Pvt Ltd
Mayur Chikramane
Mayur H Korgaonkar
Mayur Kayariya
Meenal Goel

Megha

Mel

Metba K.

Milan Perumal

Minanath Dhaske
Mingmar sherpa
Mitali Pandey

MIV Investment
Mohit Ramchandani
Moinuddin Upanal
Mondal

Monica Merchant
Monica Pachori

MPS Sunderland
Mrugakshi

Mudita

Mukund

Mukund A

Mukund Srinivasan
Nabamita Mukherji
Nagar Giridhar Nayak
Nagesh Korgaonkar
Naizu AV

Nandini Parekh
Narayan Manohar Padte
Nayab Qamar
Nayesha Khemka
Neelam Sharma Mehra
Neena Chandan
Neha

Neha Bajpai

Neha Jignesh Karakasia
Neha Korgaonkar
Neha Rathi

Neha Saraf

Nepuni Kayio

Nidhi

Nikesh Panajikar
Nilufer Marshall
Nilufer Mistry
Nimish Salgaonkar
Ninad Tengse

Nirupama Kaushik
Nishad Korgaonkar
Nishi

Nishi Tirkey

Nishika Jethra
Nishtha Kapoor
Nita Luthria

Nitesh Desai

Nitin

Nitin Padte

Nyarum Yapu Joram
Omprakash D Mishra
P Gopalan

P P Krishna Upadhyaya
Palash Akshay Jain
Pam

Pamela Biswas
Pankaj Patil

ParChi

Patricia Bhat
Pauravi

Pavan Kumar Gupta
Pema Norbu
Phulkumari Talukdar
Pinkesh Jain

Pinky Yadav
Poonam

Poonam Pandey
Pournima Dole
Pradeep Goel
Pradeep Korgaonkar
Pradip Naik

Prabha Ramiji
Praemi Row
Pramod Kelkar
Pranali Naik

Prasad Baji

Prateek

Pratik Jhawar
Pratik Mundhra
Pratima Rajan
Praveen Dsouza
Prema Ganesh
Preeti Babaria
Pritika Katoch
Priyanka

Priyanka Agrawal
Pru

Purvi Assar

Pushpa Malani
Pushpa Udeshi

Rac Ma

Radha Narayan
Radheshyam Gupta
Radhika Dhingra
Raghunandan Mahadev
Rajadhyax

Rahul Gajanan Raut
Rahul Mehta

Raji

Rajdeep

Rajendra Kalur
Rajen Kankal
Rajeshwari Shib
Rajiv Kapur
Rajshree

Rajeev kumar
Rajneesh Chawla
Ramkumar Badala
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Rashida Shaikh
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Riniki Danggen
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Ritesh Jain
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Rohit Jain

Rohit Kapoor
Rohit Varshney
Ronia Suresh
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Roshni Kocherry
Ruth Rees

S V Subramanian
Sairam R

Sahil Naik

Sai
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Sai Sudarshan
Sameer Bhartwan
Sameer Kulkarni
Sameer Thadhani
Samit S Korgaonkar
Samprati
Samson Varun Tirkey
Samuel

Sanchit

Sandeep

Sandeep Bhoyar
Sandeep Chaudhari
Sandeep Khandewale
Sandhya
Parameshwaran
Sangeet Poddar
Sangeeta Bhattacharya
Sangeetha

Sanjay Kumar
Sanjay Mathur
Sanjay Menon
Sanjay Mukherjee
Sanjyot Abhade
Sanku Shet
Santosh N Jadhav
Sarika Gandotra
Sarita Povaiah
Saroj Shukla

Saroj Vijay Maniar
Sasidhar Rayasam
Sashwat Dhanuka
Sathyanarayanan
Satish Jain

Satya

Satyavati Budhraja
Satwik

Saumitra Korgaonkar
Saurabh

Saurabha Meshram
Saurav Banerjee
Savita Singla
Sawang

Seema

Seemant Shukla
Sejal shah

Senthil R

Shabana Upanal
Shabnam Sirur
Shailendra tayal
Shalini Shah

Sham

Shamrez Ali

Shanaya Shah
Shankar Raman Narayanan
Shanta A Gersappe
Shanth Mannige
Sharan Jagtiani
Shefali Kushta Vadyekar
Shehnaz Pardiwalla
Shella Gupta

Shinjini Bhattacharyya
Shireesh Kumar Jain
Shiva Satya Hotels Pvt Ltd
Shivakumar Nagesh
Shradha Khemka
Shraddha Bandekar
Shrisha Arolkar

Shriya

Shruti Rade

Shubham Nath
Shweta Chowdhury
Shweta R

Siddharth Sekhar
Siddhi G. Shetgaonkar
Simal Kanuga
Sivaramakrishnan
Gopalakrishnan
Smruti S

Sneha Barasia
Soaham

Sonal Shah

Sonal Shubham
Soona Shroff

Soumik Banerjee

Sreejita Biswas Mukherjee
Sri Amala Devi

Sripath Hariharan

Sriram Raguraman

Sriram Srinivasan

Srivani Balakunta
Subramaniam Ramnath lyer
Suchi Agarwal
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Sudha

Sudha B

Sudha Ramesh lyer
Ramesh Ramadurai

Suhas Madhukar Sambhus
Suma More

Sumanth Nayak

Sumit Mishra

Sunanda Nair

Sunil Ganeriwal

Sunita
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Sunita Sehgal

Supash Kumar
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Supratip Banerjee

Suprita Mallya

Surendran Nagilla
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Surrinder Saraf

Sushma Tirkey

Sushmitha S

Sushmita

Sushmita Das

Suvangi Sanyal

Suvarna Wadia

Suveer Kalra

Suyash Eknath Kothavade

Swagata Chakraborty
Swati Shelar

T Gangkak
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Tanaz Batliwalla
Tanishq Arnav Beck
Tarun Shetty
Tashvi

Tashvi Shukla
Tejas Sampat
Tejishtha Patil

The Estate of Late Soli
Dinshaw Shroff
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Tiasha Banerjee
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Trissa datta
Tsering Dolkar
Tumul Shukla
Tushar Pai

Uday Kumar Dhoot
Uday Shankar
Kotamraju

Umesh Luthria
Ursel Isharani

Usha Sasane
Vaibhav Jain
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Vandana Rao
Varsha

Varsha PaiDhungat
Vasanti Padte
Vedika

Venkatesh
Venugopal Rao
Akkapeddi
Victoria

Vidhya Satish
Vijay Kumar Tilak
Vijaya Kunder
Vijaya N.

Vilas Pradhan
Vikrant Sharma
Vinod Punjahi
Vipin Kumar Tyagi
Viraj Vakil
Vishesh Gada
Vivek Garg

Vivek Nair

Vivek Sasikumar
Vrishali Saxena
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Wilma Correa

Y Surendranatha Reddy
Yangbiu Gungma
Yogesh Kumar Rawka
Yoguesh Dalal
Zack

Zenia Hathi



GRATITUDE FOR OUR TEAM

Our work across schools and education systems in multiple states is only made
possible by the commitment, skill, and care of our team.

To every member of the Adhyayan team—past and present—thank you for the
energy, integrity, and heart you bring to this work. From partnering with teachers
and school leaders to strengthen classroom practice, to supporting school
reviews that generate meaningful insights, to working closely with communities
and systems on the ground, every role has mattered.

Whether you have been part of the field teams, enabled implementation and
follow-through, contributed to knowledge-building, or provided critical
operational and institutional support, your efforts have shaped real change in
schools.

We are proud of what we have achieved together and deeply grateful for the
commitment you bring to strengthening public education. Thank you for walking
this journey with us and for believing, every day, in better schools for every child.

Alak Das

Alysha Pinto Lobo
Aniket Hemant Gurav
Anette D'souza
Anjana Veggia
Anushri Alva
Archana Lall
Atanu Das

Atulya Pathak
Ayushi Roy
Beatrice Chopra
Bhakti Gawas
Bhavna Lakhan
Bhavna Shah
Bijan Singha
Biplab Deb
Chirag Bhatia
Divya Bhandari

Haenik Kamdar
Hengam Riba
Jessica D'Costa
Jumtum Minga
Kalyani Kumar
Kavita Anand
Maling Jangmu
Manjita Shetgaonkar
Manju Gupta
Nishtha Kapoor
Nita Luthria Row
Nitin Padte

Pema Norbu
Prabhu Rathod
Pranali Naik
Pratiksha Aglotkar
Prosanjit Bir
Roddur Mitra

Sakshi Vengurlekar
Satyajit Borgohain
Satyam Gupta
Sharmila Kamble
Shradha Dalal
Shreya Mundra
Stephie Madurai
Subhajit Das
Sumit Kulkarni
Sudarshan Kasbe
Surekha Vadyekar
Taniskha Lokhonary
Tiasha Banerjee
Utkarsha Tari
Varsha Kumar
Yogita Gaonkar
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ADHYAYAN UNDATION
O UTARFPMINIC] SNPLTEESES
BALANCE SHEET AS AT 3157 MARCH, 2025
Note War tnaded Year ersded
Mo 3-Mar-1% Y -Mgr- 24
[Rupest) [Rupees)
|EQUITY AND LIABILITIES
[Sharphelders” Funds
Share Capital 3 1,090,000 1,0, 0eD0
Rietarvid e Sarpdus 4 | LD0AR90T £0,03,357
1.01AR ST 6103357
| Mor-Curment Liabalitied
Long Term Borrowings 5
[Current Lisbiltied
Trace Payables
- Total utytieaiong dont of Iualrg - 30,000
Enterproas aned Small Erderprises &
- Tipgad engtstaenciinng: dhonts of Crpginors othur 340 21067
Enn WD Enbevprises gnd Smadl
Other Current Lisbiities T 1466925 | 2200435
15.36,345 22,53, 503
Total T —0
ASSETS
Mon-current Assets
Property. Plant and Equipment &
imtangitie Aviet
Property, Plnt and Equipment g 735,501 237352
intargible Avet 9 1025 1025
Oeher Mon-current Assets 10 T0.000 0,000
BO6.526 958377
JCurrent Assets
Cash & Cash Equivalonty 11 1,06,55,812 70,75, 707
Shaort Tierm Loand & Advances 12 18559 46 88%
Othar Curvent Asiets 13 33.018 35.930
Totad
[Notit o0 Aooomnts
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W TOTAL REVENUE (1 + )

Deprecirtaon and Amortisstson Expense
Other Experries.
TOTAL EXFENSES.

k‘ PROFIT [ [LOGS) BEFORE TAX (M - 7]
Tas Exptrins

- Cirren Tix
+ Deferred Tax
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